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Definition of Special Educational Needs (SEN)  
The Code of Practice for Special Educational Needs (2014) defines Special Educational Needs as follows:  
 
A child or young person has SEN if they have a learning difficulty or disability which calls for special 
educational provision to be made for him or her. 
  
A child of compulsory school age or a young person has a learning difficulty or disability if he or she:  
(a) has a significantly greater difficulty in learning than the majority of others of the same age, or  
(b) has a disability which prevents or hinders him or her from making use of facilities of a kind generally 
provided for others of the same age in Mainstream schools or mainstream post-16 institutions. 
 
For children aged two or more, Special Educational Provision is “educational or training provision that is 
additional to or different from that made generally for other children or young people of the same age by 
mainstream schools”.  
 
A child under compulsory school age has special educational needs if they fall within the definition at (a) or 
(b) above or would do so if special educational provision was not made for them.  
 
(See Introduction to the 2014 Special Educational Needs and Disability Code of Practice: 0 to 25 years – 
sections xiii to xvii).  
 
 
Definition of Disability  
A disability is defined as ‘a physical or mental impairment which has a long term and substantial adverse 
effect on their ability to carry out normal day-to-day activities.’  
Equality Act (2010) 
 
 
Areas of SEN 
The Code does not assume that there are hard and fast categories of special educational need, but 
recognises that children’s needs and requirements may fall within or across four broad areas. These are:-  

 Communication and Interaction (e.g. speech and language difficulties, autistic spectrum disorders); 

 Cognition and Learning (e.g. specific learning difficulties, general learning difficulties and moderate 
learning difficulties);  

 Social, emotional and mental health difficulties;  

 Sensory and/or physical needs (e.g. hearing or visual impairments and/or physical/medical difficulties).  
 
Whilst the SEND Code of Practice (2014) excludes children who are extremely able from its definition of 
Special needs, it is recognised Old Hall Primary School that these children may have special or additional 
needs of their own. Please see our school’s policy for Gifted and Talented/More Able.  
 
 
EAL 
 
Although there are acknowledged links (in some circumstances) with pupils who have English as an 
additional language (EAL), this is a separate area of provision and is accordingly addressed through a 
separate policy. Children with EAL should not be regarded as having SEN, although pupils with EAL may 
also have SEN. 
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Aims  
As a school we aim to identify any child who has potential special educational needs as soon as possible. In 
doing so, we will put into place a system of support, monitoring and assessment. We work in close 
partnership with parents/carers, who play an active and valued role in their child’s education, seeking their 
advice and support from the start. We also value the child’s voice, including them in their learning journey, 
enabling them to have a say in their future targets and progress reviews. We believe that all children will 
have the right to a broad and balanced curriculum, including extra-curricular activities where appropriate 
and full access to the National Curriculum. All children are valued and their self-esteem promoted. Our aim 
is that all children with special educational needs participate in activities compatible with the efficient 
education of other children and the efficient use of resources. Where appropriate we will seek the expert 
advice and support from outside agencies, in order for the child to achieve their potential.  
 
 
Objectives  
• To work within the guidance provided by the SEND Code of Practice 2014. 

 
• To ensure that all children at Old Hall Primary School have equal access to a broad, balanced 

curriculum which is differentiated to meet individual needs and abilities.  
 
• To operate a graduated response to meet the needs of all children.  This response will involve a 

variety of different strategies and interventions, which will be reviewed regularly to assess their 
impact, the child’s progress and the views of the child, their parents and teachers. 

 
• To identify and monitor children’s individual needs from the earliest possible stage so that 

appropriate provision can be made and their attainment raised.  
 
• To plan an effective curriculum to meet the needs of children with special educational needs and 

where necessary ensure that the targets set on Individual Education Plans are specific, measurable, 
achievable, realistic and time related. 

 
• To encourage and involve children and parents/carers in the identification and review of the targets 

set for individual children and where necessary those targets identified in their Individual Education 
Plans. 

 
• To work in close partnership with, and involve, parents/carers of children who have special 

educational needs. 
 
• To ensure that all who are involved with children are aware of the procedures for identifying their 

needs, supporting and teaching them.  
 
• To work in close partnership, where appropriate, with outside agencies to support the needs and 

provision for children who have special educational needs. 
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The Role of the Governors:  
The governing body at Old Hall Primary School seeks to ensure that the needs of all students are met and 
that the provision made for pupils with SEN, both with and without Education Health Care Plans, are 
adequate and secure.  
 
The governor with responsibility for SEN is Ms. Julie Bell. 
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The Role of the SENCO:  
The school’s SENCO is Mr Robert Cooley, who is responsible for co-ordinating the provision of special 
educational needs throughout the school. This involves:  

 Day to day operation of the SEN policy. 

 Maintaining records of all SEN children. 

 Being a point of contact for staff, providing advice, supporting, liaising with them and where necessary 
guiding them in the completion of Individual School Support Plans. 

 Working alongside staff to assist them in identifying, assessing and planning for children’s needs and 
ensuring that children make progress. 

 Advising on the graduated approach to providing SEN support. 

 Overseeing and maintaining specific resources for special educational needs. 

 Advising on the deployment of the school’s delegated budget and other resources to meet pupils’ 
needs effectively. 

 Liaising with outside agencies. 

 Contributing to and, where necessary, leading the continuing professional development (CPD) of staff. 

 Monitoring, evaluating and reporting on the provision for children with SEN to the governing body in 
conjunction with the head teacher.  

 Co-ordinating the range of support available to children with special educational needs including those 
on Individual Education Plans or an Education, Health and Care Plan (EHC);  

 In conjunction with the class teacher, liaising with parents/carers of children with special educational 
needs. 

 Liaising with the Designated Teacher for Children and Young People in Care (CYPIC) where a child has 
SEND. 

 Liaising with pre-schools, other schools and high school provision to ensure continuity of provision and 
smooth transition. 

 Be aware of the provision in the Local Offer and be able to work with professionals providing a support 
role to families to ensure that pupils with SEN receive appropriate support and high quality teaching. 

 Working with the Head Teacher and school governors to ensure that the school meets its 
responsibilities under the Equality Act 2010 with regard to reasonable adjustments and access 
arrangements;  

 Reporting to the Head Teacher and governing body.  
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Arrangements for co-ordinating provision for children with SEN - the teacher’s role  
All teachers are teachers of children with special educational needs and they should have ownership of 
children’s learning needs.  
 
The Code of Practice (2014) states that Teachers are responsible and accountable for the progress and 
development of the pupils in their class, including where pupils access support from teaching assistants or 
specialist staff. (para.6.36)  
 
Also that High quality teaching, differentiated for individual pupils, is the first step in responding to pupils 
who have or may have SEN. Additional intervention and support cannot compensate for a lack of good 
quality teaching. (para.6.37)  
 
The teacher’s role is to initially identify a child who may have special educational needs and to complete a 
Initial Concern form to be given to the SENCO. The teacher will need to differentiate their teaching and 
resources to meet the needs of the child, using available TA support as necessary.  
 
If the concern continues then the teacher will need to approach the parents/carers to arrange a meeting to 
discuss their concerns and to discuss future action. The SENCO can attend this meeting alongside the class 
teacher or a meeting can be set up after the initial contact has been made. The SENCO will request written 
consent from the parents for their child to be placed on the Special Educational Needs register.  
 
The needs of the majority of children will be met in the classroom through quality first teaching. Teachers 
are expected to make every effort to ensure that children with special educational needs are fully involved 
in the life of the class. For some children it will be necessary for them to spend some time in small group 
work or being withdrawn from the classroom for specific, timed activities related to the needs identified. 
These will be delivered by the teacher or teaching assistant and will complement classroom work so that 
the skills, knowledge and understanding will be transferred to the classroom.  
 
In consultation with parents, class teachers will draw up an Individual Education Plan (IEP) which must be 
signed by parents and returned to the SENCO within two weeks of the meeting taking place.  
 
Types of provision include:  

 Additional classroom resources and strategies. 

 Precision Teaching. 

 Small withdrawal groups based on a specific target for a measurable period of time with measurable 
outcomes. 

 Commercially available intervention programmes.  
 
Where precision teaching, withdrawal groups or intervention groups are developed, these are planned and 
monitored by the class teacher in collaboration with the teaching assistant.  
 
There will be occasions when the specialist provision has been planned by an outside professional/agency 
to meet a child’s needs, e.g. speech therapy, physiotherapy.  In these instances the provision is delivered 
as prescribed by the third party and the class teacher and/or teaching assistant will provide any 
information requested by the third party (including attending appointments) to assist them to review plan 
further targets as necessary.  
 
The SENCO and Head Teacher will oversee this provision to ensure it meets the objectives of this policy.  
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Admission arrangements  
The admission arrangements for children with SEND are the same for other children. We strive to be a fully 
inclusive school. All children will be treated according to their needs in line with the school’s policy for 
equality of opportunity. No child will be denied admission because of his or her creed, race, physical ability 
or academic attainment. Where a child has a particular need e.g. wheelchair access the governors will 
make reasonable adjustments to ensure the child’s needs are fully met, including working with the Local 
Authority to improve facilities should the need arise. If a child is transferring into Old Hall Primary School 
with a EHCP, or has been receiving extra support from Local Authority centrally funded resources in their 
previous school, the continuation of this support will be negotiated with the appropriate officer of the 
Local Authority to ensure that their needs can be met.  
 
Specialist Provision  
At Old Hall, we aim to work with parents/carers, children and outside agencies to provide the specialist 
provision to meet a child’s needs. If this is not possible, we will work with parents/carers, children and 
outside agencies to help children find the most suitable setting for them.  
Applications for admission from the parents of pupils/carers with mobility difficulties are welcomed. The 
governors would strive to make every effort to accommodate a child’s particular needs and would work 
with the Local Authority to improve facilities should the need arise. 
 
The Graduated Approach to meeting the needs of children with SEND  
 
Below is a detailed description of how a child is identified at each stage and the role of the class teacher 
and SENCO at each stage. How parents/carers and children are involved is also outlined. 
 
The school also has a Process for Identifying a child with SEN flowchart to help explain our identification, 
assessment and review process. This available on the school website. 
 
Where possible we will try to meet every child’s needs within the classroom through ensuring that our 
planning, teaching and approaches meet the needs of the majority of the children in our school. However, 
where through careful identification and assessment we and/or the parents/carers determine that a child 
is not making adequate progress, the class teacher will complete an Initial Concern form and consults the 
SENCO.  
 
1. Initial Concern Stage 

 At the stage of initial concern the class teacher identifies any difficulties a child may be experiencing on   
Initial Concern form recording the response to these difficulties within normal classroom 
differentiation. 

 An Initial Concern form will also need to be completed if a parent approaches the class teacher with a 
concern about their child or if a child approaches a teacher with a concern about their learning. 

 When a child is noted as an Initial Concern, an informal discussion with the parents takes place to 
inform them of concerns relating to their child and the differentiation being implemented to address 
their concerns. 

 The child’s progress is monitored and reviewed on a half termly basis and if a child does not respond as 
expected from differentiated input, the class teacher may seek advice from the SENCO to try 
alternative strategies. 

 If progress is still a concern and teachers (and parents) agree that an intervention is necessary to help 
the child then the Initial Intervention stage is triggered. 

 If it is found that a pupil’s needs can be met through provision in the classroom, e.g. photocopying 
work on a different colour paper, then the parents/carers will be informed and a record will be kept by 
the class teacher regarding the pupil’s difficulties and how they are being provided for within the 
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classroom setting. This information will be shared with other adults delivering lessons to the child’s 
cohort and will form part of the transition meeting with the next class teacher/school.  

 
2. Intervention Stage 
• An Initial Intervention referral sheet is completed by the class teacher, containing information regarding 
the child’s difficulties, differentiation/strategies that have been implemented so far, along with 
information collected from the SENCO (e.g. any assessment data). 
• The class teacher’s role at Initial Intervention may involve: 
- Consulting with parents and informing them of progress; 
- Working with the child 1:1 on a regular basis; 
- Planning and delivering a group and/or individual target setter (with SENCO support if required); 
- Ensuring that interventions delivered by teaching assistants are meeting the child’s needs. 
 
• The SENCO’s role at Initial Intervention may involve: 
- Planning future support with the class teacher; 
- Monitoring/reviewing action taken; 
- Consulting with parents and informing them of progress. 
 
• The Intervention Record sheet records the strategies employed to enable a child to progress. A child will 
have targets depending on the number of interventions he/she is involved in. Our school uses these to 
produce individual (or group) intervention programmes, which include information about: 
- Short term targets set with the child (SMART Targets); 
- Teaching strategies to be implemented; 
- The type of provision to be put in place; 
- Success criteria; 
- Review date; 
- Outcomes (which are recorded when the intervention is reviewed). 
 
• Interventions are reviewed weekly and using the review section of the planning sheet. They are reviewed 
half termly and the child’s progress and achievement is recorded on the half termly review form. 
 
• Parents/carers are informed of progress at parents evening, although the teacher may wish to organise a 
meeting at additional points in the term. 
 
• Where appropriate, suggestions about how parents/carers can support their child’s learning at home. 
 
• Interventions at Initial Intervention may involve: - 
- The provision of different learning materials; 
- The provision of special equipment; 
- The provision of targeted small group support (by teaching assistants, when available); 
- Staff development or training in alternative strategies; 
- Adult time to plan interventions and/or monitor progress; 
- Informal advise/support from other professionals. 
 
• If a child’s barrier/s to learning is/are still a concern then school will seek help from an outside agency to 
enlist specialist support for the child, thereby triggering SEN Support. 
 
3. Inclusive Learning Environment Stage 

 It is recognised that in some instances a child’s needs can be met by developing an Inclusive Learning 
Environment through modifications to teaching, learning and support strategies.  
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  The class teacher’s role at Inclusive Learning Environment may involve: 
- Consideration to and the implementation of the Top Tips published by the Local Authority; 
- The implementation of advice and recommendations received from outside agencies and other 
professionals; 
- Consulting with parents and informing them of progress and outcomes. 

 

 The SENCO’s role at Inclusive Learning Environment may involve: 
- Supporting the class teacher in developing an Inclusive Learning Environment; 
- Seeking the support and input from outside agencies and other professionals; 
- Monitoring/reviewing action taken; 
- Consulting with parents and informing them of progress. 

 

 An Inclusive Learning Environment record sheet needs to be completed detailing the strategies 
employed and/or provision put in place to meet a child’s needs. This record sheet will include 
information about: 
- The child’s specific needs; 
- The strategies to be implemented; 
- Any modifications to the learning environment; 
- The type of provision to be put in place; 
- The names of any outside agencies/other professionals involved in recommending the strategies or 
provision. 

 

 Details of strategies/provision provided at the Inclusive Learning Environment Stage need to form the 
basis of any transition meeting, including with other educational establishments.  
 

 The Inclusive Learning Environment provision needs to be reviewed at least annually.  The class teacher 
can be conduct this review with the child and their parents/carers, however they may wish to include 
the SENCO or relevant outside agencies.   

 
 
4. SEN Support Stage 

 The SENCO will request written consent from the parents for their child to be placed on the Special 
Educational Needs register. 

 
Whilst a child is receiving SEN Support we will follow the graduated approach of:  

 Assess  

 Plan  

 Do  

 Review  
 
These four stages of the approach are cyclical.  
 
Assess  
Following the completion of the  initial assessments will be carried out to identify a child’s individual 
strengths and needs.  
 
Plan  
An Individual Education Plan (IEP) will be set up, identifying SMART* learning targets for the child with SEN. 
Information from the class teacher, the child, their parents/carers, and in some cases, outside agencies 
who may be involved with the child, will be sought. The IEP is written by the class teacher during meetings 
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with the parents/carers and the child. The SENCO and information from other agencies may be involved in 
this meeting. Additional or different provision from that which is already provided will be developed for 
the child, resources permitting.  
 
A date to review the IEP is set at these meetings, this should be at least termly.  
  
* SMART: Specific, Measurable, Achievable, Realistic, Time related  
 
Do  
The class teacher will remain responsible for working with the child on a daily basis and retain 
responsibility for their progress and outcomes. The class teacher will plan and assess the impact of support 
and interventions with any teaching assistants or specialist staff involved. The SENCO will support the 
above if necessary.  
 
Review  

 The effectiveness of the support and interventions and their impact on pupil progress will be reviewed 
by the agreed date. Reviews will be held with parents at least three times per year. The class teacher, 
working in partnership with parents, will revise the support in light of the pupil’s progress. A new IEP 
will be drawn up and the cycle begins again. The SENCO will support the review stage if necessary and 
it may also involve other teaching staff such as English or Mathematics co-ordinators, teaching 
assistants involved in supporting the child, or outside agencies.  
 

5. SEN Support Plus 
• If after repeated cycles of APDR, there are still concerns over the child’s needs being met then school 
can, with support from parents, apply for some additional funding. Detailed evidence is required and if the 
application is successful the child will be placed SEN Support Plus and the additional funding will be used to 
benefit that child. 
 
6. EHC Plan 
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If a pupil does not make expected progress over a sustained period of time school will consider involving 
specialist outside agencies.  
 
Where, despite all of our best endeavours, the child still makes little or no progress in the areas targeted, 
we will discuss with the parents/carers and child the need for either of us to approach the Local Authority 
to request a statutory assessment. This may or may not result in the Local Authority issuing a Education, 
Health and Care (EHC) Plan. Where a child has an EHC or statement of special educational needs we will 
carry out an additional annual review which parents/carers, child, outside agencies, SENCO and other staff 
as appropriate, will be invited to attend.  
 
• If there are still concerns, then substantial evidence will be required to support the request 
for a multi-disciplinary assessment, including target setters, APDR grids, any relevant assessment 
information, advice received from other professionals, medical history, where relevant. The views of the 
child and parent will also be sought and before making the assessment, the LEA will write to the child’s 
parents to explain their proposals. 
• If successful the child may receive an Education, Health and Care Plan (EHCP), which will detail the 
specific needs of the child and the special education provision being made to meet those needs. 
• An Annual Review of the progress of children holding a Statement or EHCP is arranged by school to 
ensure that the provision made in the Statement or plan remains appropriate to the child’s needs. The 
parents, head teacher, SENCO, class teacher, external agencies involved and Local Authority 
representatives will all be invited to attend. The child will contribute to the Review by providing their views 
on their progress throughout the year. For children in Year 5, the Review should give careful consideration 
regarding appropriate provision for the child at the secondary stage of their education. It will then be 
possible for parents to consider options for their child, within the same timescale as other parents. The 
following review should take place in the autumn term. 
 
Access to the Curriculum  
All pupils are entitled to a balanced and broadly based curriculum including the Foundation Stage and 
National Curriculum. Strategies which are used to enable access for all children are:  

 differentiation of the curriculum to match tasks to ability  

 grouping of children according to ability for English and Mathematics to ensure that tasks are suitably 
matched to ability  

 use of a range of teaching styles which recognise the individual learning styles of the children in the 
class  

 use of TAs to provide additional support within English and Mathematics lessons  

 small withdrawal group and 1:1 teaching by staff  

 accessibility to resources to support pupils with particular difficulties  

 alternative means of accessing the curriculum through ICT, and use of specialist equipment  

 peer group support through mixed ability grouping, paired reading and “buddy” systems  

 use of positive behaviour modification strategies within the classroom and as part of the whole school 
Behaviour Policy.  

 access to extra-curricular clubs, and to the social life of the school.  

 In-Service training for all staff on the needs of children with SEN  
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Record Keeping Arrangements 
A SEND log is kept by the SENCO this includes pupils at initial concern, initial intervention, inclusive 
classroom, SEN and Statements/EHCP. 
A record of parent consent and discussion forms are kept for any pupils from initial concern to 
Statement (EHCP) level.  
 
Every pupil at the SEND or statement (EHCP) stage has an individual electronic file. This file includes 
their own target setter portfolio and any relevant documentation, including reports and 
recommendations from outside agencies. 
Each class has SEND folder. These folders also include a section for any children on the SEND 
register, with the relevant information and individual APDR grids included. This file also includes a 
section outlining those pupils at the inclusive classroom levels and how their needs are met. These 
files are kept up to date and are seen by the SENCOs once a term. 
In summer, 2015 school introduced a costed provision map which provides the details of any 
interventions in school, including the pupils involved in the intervention. This is a computer based 
document that is only accessible to the SENCO and the school’s leadership team. 
 
 
Evaluation/Success Criteria 
The success of our school’s SEND policy will be judged against the objectives set out above. The 
policy will be reviewed annually by the SENCOs in partnership with the SLT advocate, the SEND 
Governor and parents. The Governing Body’s Annual Report will report on the implementation of 
the policy.  
 
The policy will be updated, if necessary, so that it is in line with the current SEND Code of Practice 
and also to include any changes to the SEND provision made by school. The review process will 
involve discussing feedback from staff, parents and pupils regarding the school’s SEND provision. 
 
They, in conjunction with the child and parents/carers, will review the strategies and approaches that are 
currently being used and the way these might be developed. Where this review leads to the conclusion 
that the child needs help over and above that which is normally available within the class or school we will 
help the child through School Support.  
 
.  
Resources  
At the annual budget setting, governors set an allocation for SEN. The vast majority of this allocation pays 
for TA support to deliver IEP targets for children on the SEN register.  
We also seek to improve our bank of resources and recognise that this is an ongoing process.  
Our aim is to include all children in all aspects of the life of the school. We will adapt any aspects necessary 
to include all children. 
  
 
Monitoring and Evaluating  
A variety of methods is used to monitor and evaluate the provision for and achievements of our pupils with 
SEN:  

 Regular observation of teaching by the Senior Leadership Team which includes assessment on the 
provision for children with SEN  

 Analysis of assessment data, with high expectations for the expectations of all children  

 Pre and post assessments for those pupils who are withdrawn for targeted interventions  

 Costed provision map detailing interventions  
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 Success rates in respect of individual targets detailed on the ISSP  

 Monitoring by the governor with responsibility for SEN  

 Gathering the views of parents / carers and pupils via regular questionnaires and the ISSP  

 Regular meetings between parents/carers, class teachers and SENCO  

 Half termly meeting between the Head Teacher and SENCO  

 Termly “ planning” meeting between the SENCO and officers from the LA’s SEN team  
 
 
Links and Use of outside agencies  
Close links are maintained with the LA support services in order to ensure that the school makes 
appropriate provision for children with special educational needs. The SENCO meets with the school’s 
designated Educational Psychologist and other members of the SEN team on a termly basis. Where it is 
necessary to contact outside agencies, the SENCO will usually make the necessary arrangements and 
discuss with parents/carers accordingly. These agencies include the Local Authority’s SEN and Additional 
Needs Teams including the educational psychologist, learning support team, Physical and Sensory 
Impairment Support Service team, speech therapist, behaviour support team, health and LA personnel. 
Any or all of these agencies may be involved in order to ensure children’s attainment is raised.  
 
Partnership with parents/carers/children  
Parents/carers are important partners in the effective working relationship with the school in raising their 
child’s attainment. They are beginning to be involved in the identification, assessment and decision-making 
process in the school. Parents/carers’ contribution to their child’s education is valued highly by the staff of 
the school. The staff involve the SEN child in the decision-making processes, including recording children’s 
views and implementing and reviewing where necessary the Individual School Support Plan. The school will 
also update parents/carers with relevant information.  
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Complaints procedure  
If parents/carers have a complaint concerning provision for their child they should discuss this with the 
class teacher. If this proves unsuccessful the matter should be referred to the SENCO and/or Headteacher. 
Should the matter still be unresolved the parents/carers should contact the ‘responsible person’ on the 
governing body. If the complaint remains unresolved the Chair of Governors should be involved and finally 
the complaint should be taken to the Local Authority and/or Secretary of State.  
The parents/carers may be directed to Parent Partnership who are an independent group who offer advice 
and support to parents. They are able to liaise between parents and school and to attend meetings. This 
point of contact may prevent situations from escalating.  
For further detail, please see the school’s Complaints Procedure.  
 
Continuing Professional Development (CPD)  
Through the monitoring and evaluating of our provision the SENCO, with the headteacher will identify any 
particular professional development needs of the staff. This will, where appropriate, be linked closely to 
the school’s improvement plan and/or performance management objectives. Staff can also request for 
further training that may help them with a particular SEN child. Staff who attend further courses will 
feedback on courses attended through staff meetings. The effectiveness of such professional development 
will be monitored and evaluated by the SENCO, and information provided during the annual evaluation of 
the school’s overall SEN provision.  
The SENCO will attend regular LA network meetings and briefings.  
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We show sensitivity, honesty and mutual respect in encouraging children to share concerns, discuss 
strategies and see themselves as equal partners in the school. All children are involved in making decisions, 
where possible, as soon as they start at the school. The ways in which we encourage them to participate 
reflects their emerging maturity. Confident young children, who know that their opinions will be valued 
and who can practise making choices, will be more secure and effective children during their school years. 
In this school, we encourage children to participate in their learning. We encourage them to take 
ownership of their learning targets by discussing their targets and what they can do to improve. For 
children with SEN this includes discussing the strategies for their success. We encourage them to take part 
in reviewing their progress and in setting new goals and challenges.  
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Links with other schools  
Links are maintained to ensure a smooth transfer on school entry through liaison and visits to local Early 
Years Settings. Children are invited to visit us for induction visits in the summer term before they start 
school. If necessary the school liaises with other agencies at this stage. There is also a staggered intake at 
the start of the school year where the children attend school in smaller groups for a half-day session.  
Children with SEN who transfer from other schools are supported through their induction to the school by 
the class teacher, SENCO and by classroom buddies to ensure that they have a smooth transition.  
Liaison from Year 6 to Year 7 ensures a smooth transition and staff from Secondary Schools usually visit us. 
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